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Abstract - The purpose of this study was to assess current extent of teachers’ in-service
training for the achievement of universal basic education goals in Agwu Education Zone
of Enugu State, Nigeria. Two research questions and one null hypothesis tested at 0.05
level of significance guided the study. A descriptive survey design was employed for the
study,. The population of the study consisted of 675 UBE classroom teachers across the
three Local Government Areas (LGAs) in Awgu Education Zone: Aninri, Awgu, and
Oji-River. A convenience sampling technique was used to select the participants. Data
were collected using a 19-item questionnaire, divided into two sections: personal data
and questions related to in-service training needs. The instrument was validated by
experts in educational administration and measurement, and reliability was established
using Cronbach Alpha coefficient and it yielded 0.82 and 0.75 for the two sections. The
data were analyzed using mean and standard deviation to answer the research questions,
and t-test for the hypotheses tested at a 0.05 significance level. The findings of the study
indicated that UBE teachers had received some in-service training, but it was limited in
scope, with a lack of comprehensive programs such as workshops and continuous
professional development. The study also revealed that challenges such as inadequate
funding, insufficient facilities, and frequent changes in UBE policies hindered the
effectiveness of in-service training. Despite these challenges, teachers acknowledged the
importance of such training for their professional development. This study contributes to
the understanding of the challenges and effectiveness of in-service training for UBE
teachers in Nigeria, offering insights into areas requiring improvement. Based on the
findings, it is recommended that school-based, context-specific in-service training
programs be organized for teachers to align with the goals of the UBE program.
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Introduction

Universal Basic Education (UBE) is an educational program designed to
ensure free, compulsory, and universal access to basic education, encompassing
Primary 1 through Junior Secondary 3, for all children. According to the United
Nations Educational, Scientific, and Cultural Organization (UNESCO, 2019),
UBE is considered a fundamental human right essential for individual
empowerment and societal development. Similarly, the United Nations
International Children's Emergency Fund (UNICEF, 2018) underscores its
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significance in equipping learners with foundational skills for lifelong learning.
The roots of UBE are traced to the Education for All (EFA) initiative launched in
the 1990s, further solidified by the 1990 World Conference on Education for All
in Jomtien, Thailand, and reaffirmed during the 2000 Dakar World Education
Forum. The goals of UBE align with Sustainable Development Goal 4, which
aims to ensure inclusive, equitable, and quality education while promoting
lifelong learning opportunities (UNESCO, 2015).

In Nigeria, the implementation of UBE commenced in 1999 with the
establishment of the Universal Basic Education Commission (UBEC). The
program was launched in 2000 to provide free and compulsory education for
children aged 6 to 15 years. Subsequent revisions of the National Policy on
Education emphasized UBE, categorizing basic education to include early
childhood education (ages 0-5) and nine years of formal schooling. The Federal
Government of Nigeria (FRN, 2004) outlined UBE's objectives, including
reducing school dropout rates, enhancing literacy and numeracy skills, and
fostering ethical and civic values. State Universal Basic Education Boards
(SUBEBS) were also created to oversee implementation at state levels, supported
by UBE Intervention Funds (FRN, 2006). Teachers are pivotal to the success of
UBE. As highlighted by UNESCO (2019), teachers play a critical role in shaping
young minds and fostering an environment conducive to learning. Effective
teaching requires professional growth, achieved through periodic in-service
training programs that enhance teachers' subject knowledge, pedagogical skills,
and classroom management techniques (NERDC, 2020). In-service training has
been described by Gupta (2018) as systematic and planned efforts by
organizations to improve employees' skills and knowledge while on the job. For
teachers, this process strengthens their capacity to adapt to curriculum changes,
integrate technology, and employ innovative teaching methods.

The Federal Ministry of Education (FME, 2003) recognized the
importance of teacher training to avoid the pitfalls of earlier programs such as the
Universal Primary Education (UPE) of 1976. Despite these efforts, research
highlights significant challenges in the provision of in-service training for
teachers in Nigeria. Studies by Adeyemi (2018) and Okebukola (2017) indicate
gaps in the design, delivery, and accessibility of training programs, compounded
by issues such as inadequate funding, poor infrastructures, and lack of motivation
among teachers. Okoro (2020) further notes that the quality and relevance of
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training programs are inconsistent, often failing to address teachers' practical
needs. Assessment of teachers’ in-service training is essential to evaluate its
effectiveness in achieving the goals of UBE. Assessment involves a systematic
process of gathering, analyzing, and interpreting data to inform decisions about
educational programs (Cohen et al., 2013). According to Darling-Hammond
(2013), evaluating the quality of teacher training is a crucial component of
professional development and impacts both teacher practice and students’
outcomes. Despite the strategic importance of in-service training in achieving
UBE goals, existing research has yet to comprehensively address its current
extent in specific educational zones, such as the Agwu Education Zone of Enugu
State. Studies often highlight general challenges but lack localized insights into
how these training programs meet the unique needs of teachers in these areas.
This study seeks to bridge this gap by assessing the current extent of teachers’ in-
service training for achieving UBE goals, focusing on the Agwu Education Zone

Statement of the problem

The Universal Basic Education (UBE) program in Nigeria was
established to provide access to quality education for all students and improve
teaching and learning outcomes. ldeally, teachers are expected to possess the
necessary competencies to deliver effective instruction, supported by continuous
in-service training programs that enhance their professional capacity and address
emerging challenges in education. However, there is a significant gap in teacher
capacity, which undermines the quality of education provided under the UBE
program. Many teachers experience limited access to in-service training
opportunities to update their skills and knowledge, leading to reduced
effectiveness in classroom delivery and poor students’ performance. Despite the
critical importance of in-service training in addressing this challenge, little is
known about the extent, quality, and impact of these training programs in
Nigeria. This study examines the current state of in-service training for teachers
under the UBE program, evaluates its effectiveness in building teachers capacity,
and investigates its influence on students’ learning outcomes. The findings aim to
address the gaps in knowledge and provide insights into enhancing teacher
professional development within the UBE framework.

Purpose of the Study
The main purpose of this study was to assess the current extent of in-
service training teachers have received for the achievement of UBE goals in

150


https://jef.unn.edu.ng/

Journal of Educational Foundations, VVolume 14, Issue 1, 2025 — P-ISSN: 079-5639
https://jef.unn.edu.ng/

public secondary schools in Awgu Education Zone of Enugu State. Specifically,
this study sought to:
1. determine the extent to which teachers have received in-service trainings
for the achievement of UBE goals
2. identify UBE teachers’ challenges associated with the in-service training
of UBE teachers.
Research Questions
The following research questions were formulated to guide the study:
1. To what extent have the UBE teachers received in-service training for the
achievement of UBE goals?
2. What are the UBE teachers’ challenges associated with the in-service
training of UBE teachers?
Hypothesis
One null hypothesis was formulated to guide the study. The hypothesis was tested
at 0.05 level of significance.
HO1: There is no significant difference between the mean ratings of secondary
school teachers and principals regarding the challenges associated with in-
service training of UBE teachers.

Methods

The study employed a descriptive survey design to assess the in-service training
needs of teachers in Awgu Education Zone of Enugu State. According to Ali
(2006), survey design is a descriptive research method that uses a population or
sample to describe and explain the current status of a phenomenon. In survey
studies, data is typically collected through questionnaires, observations, or
interviews, and the resulting information is analyzed to address research
questions. For this study, a questionnaire was utilized to gather data in response
to the research questions, making the design appropriate for this research. The
study was conducted in public secondary schools across the three Local
Government Areas (LGAS) within the Awgu Education Zone: Aninri, Awgu, and
Oji-River. The researcher selected this zone based on previous observations as a
former principal, noting poor teachers’ awareness and inadequate implementation
of the UBE program in the area. The target population for this study consisted of
675 UBE classroom teachers, comprising 413 female and 262 male teachers (Post
Primary Schools Management Board Awgu, March 2011). Given the manageable
size of the population, a convenience sampling technique was employed. The
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research instrument consisted of 19 items, divided into two sections: Section A
gathered personal data while Section B contained questions for the respondents.
Section B was further divided into two clusters (A and B), both utilizing a four-
point rating scale: Strongly Agree (4), Agree (3), Disagree (2), and Strongly
Disagree (1). To ensure face validity, the initial draft of the questionnaire,
including the research topic, objectives, research questions, and hypotheses, was
reviewed by two experts in Educational Administration and one expert in
measurement.

To establish the reliability of the instrument, a trial test was conducted
with 20 teachers from secondary schools in the Nsukka Education Zone of Enugu
State, who were not part of the study. The reliability coefficient was determined
using Cronbach alpha and it yielded the values of 0.82 for Cluster A and 0.75 for
Cluster B, indicating a high level of reliability.The questionnaires were
personally administered by the researcher and four research assistants to ensure a
high response rate and to maintain the integrity of the process. A total of 675
validated questionnaires were distributed and collected within one week. Data
analysis was conducted using the mean (X) and Standard Deviation (SD) to
answer the research questions. The t-test was employed to test the null
hypotheses at 0.05 level of significance. Any item with a mean rating of 2.50 and
above was considered agreed upon, while items with a mean rating below 2.50
were regarded as disagreed and not accepted.

Results

Research Question One: To what extent have UBE teachers received in-service
training for the achievement of UBE goals?

Table 1: Mean ratings of respondents on the extent of in-service training received

by UBE teachers
S/N Item Statements X SD Mean Rank Decision
Set
1  Teachers have been provided 246 056 2.46 4 Little
with in-service training/re- Extent
training programs for teaching
junior secondary school
students.
2 ESUBEB/NERDC usually 2.37 0.37 237 5 Little
organize workshops/seminars for Extent
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teachers on vital issues of
implementing UBE programs.

3 ESUBEB/NERDC have 2.78 042 2.78 2 Great
organized orientation programs Extent
for UBE teachers on basic
education.

4 ESUBEB/NERDC always 240 0.38 240 3 Little
organize micro-teaching practice Extent
for teachers on basic education.

5 ESUBEB/NERDC have 283 0.39 283 1 Great
organized conferences and Extent

enlightenment programs for
teachers on basic education.
Grand Mean 257 042 257 Agree

Table 1 presents the respondents' opinions on the extent of in-service
training received by UBE teachers. The grand mean of 2.57 suggests a moderate
extent of training across all items. Items 1, 2, and 4, with mean scores of 2.46,
2.37, and 2.40 respectively, indicate a "Little Extent” of training. These items
reflect that UBE teachers have received limited in-service training in areas such
as re-training programs, workshops or seminars on vital issues of UBE
implementation, and micro-teaching practice. On the other hand, items 3 and 5,
with mean scores of 2.78 and 2.83, indicate a "Great Extent™ of training, showing
that orientation programs and conferences have been organized more frequently
and effectively for UBE teachers. This suggests that while some aspects of in-
service training are adequately addressed, there is still a need for improvement in
the delivery of other training programs.

Table 2: Mean ratings of respondents on the challenges associated with the in-
service training of UBE teachers.

S/N  Item Statements X SD Mean Rank Decision
Set
6 Inadequate funding 355 0.36 3.50 1 Agree
7  Inadequate vital information 3.24 028 3.24 5 Agree
management, storage/retrieval
8 Inadequate instructional 340 036 3.40 3 Agree

facilities for use by students,
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teachers, administrators

9  Frequent changing of UBE 3.09 036 3.09 6 Agree
operational policies and
practices

10 Irregular payment of teachers' 3.12 053 312 4 Agree
salaries

11 Leave allowances not paid to 3.14 050 3.14 2 Agree
teachers on time

12 Inadequate pre-service training  3.16 0.39 3.16 7 Agree
Grand Mean 3.24 0.40 Agree

Table 2 shows the opinions of UBE teachers regarding the challenges
related to in-service training. The Grand Mean is 3.24, which falls within the
range indicating agreement with the items listed. The highest-ranked challenge,
with a mean of 3.55, is inadequate funding, indicating that teachers strongly
agreed that this is a major challenge to effective in-service training. Other
challenges, such as inadequate instructional facilities (Mean = 3.40), leave
allowances not paid on time (Mean = 3.14), and inadequate pre-service training
(Mean = 3.16), also receive considerable agreement, highlighting critical areas in
need of attention. All factors, from financial limitations to policy-related issues
like frequent changes (Mean = 3.09), are identified as significant challenges
affecting the quality and impact of in-service training programs for UBE
teachers.

HO1: There is no significant difference between the mean ratings of the secondary
school teachers and principals with regard to the issues identified as
challenges associated with in — service training of UBE teachers.

Table 3: Summary of the t -test on the mean rating of principals and

teachers

S/ Groups N X SD Df t-Cal Level t- Decision
N of Critical

Signific

ance
1 Principals 30 20 154 268 029 P = 1.96 HO. is
2  Teachers 240 2.0 154 0.05 accepted

Where X = mean
SD = Standard Deviation
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t—cal =t — calculated
t — critical = t — table of 1.96 at
P=0.05
As could be seen from table three (3) above, the t — test analysis shows
that the t-calculated values is 0.29 at 0.05 level of significance and at 268 degree
of freedom. Since the t- calculated value of 0.29 is less than the critical value of
1.96, the second null hypothesis is accepted. This implies that there is no
significant difference between the mean ratings of principals and teachers with
regard to the issues identified as challenges associated with in- service training of
UBE teachers

Discussion of Findings

The findings of the study revealed that UBE teachers have received some
in-service training, but to a limited extent. Specifically, the study highlighted that
while ESUBEB and NERDC have organized orientation conferences and
enlightenment programs for teachers, there has been little focus on more
comprehensive in-service training activities, such as seminars, workshops, micro-
teaching sessions, and continuous retraining programs. This aligns with
Obiweluozo’s (2011) findings, which showed that NERDC/SUBEB had not
implemented micro-teaching programs for pre-primary education teachers. The
study underscores the fact that merely organizing orientation programs is
insufficient to ensure effective implementation of educational initiatives like
UBE. As noted by Jahangir et al. (2012), in-service training plays a vital role in
improving education by enhancing teachers' skills and competencies. Similarly,
Adekola (2010) stressed the need for alternative forms of teacher training that
addresses the long gaps between pre-service training and employment.
Okebukola (2017) also found a significant discrepancy between teachers’ training
needs and the actual training provided, with teachers perceiving in-service
training as ineffective. This is further supported by Adeyemi (2018), who
observed that in-service training in Nigeria is often inadequate, with limited
access to professional development opportunities for most teachers.

The findings also revealed several challenges that hinder the effectiveness
of in-service training for UBE teachers. These include inadequate funding,
insufficient instructional facilities, and the frequent changes in UBE operational
policies and practices. Despite these challenges, the teachers acknowledged the
importance of in-service training for their professional growth. However, these
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obstacles must be addressed to ensure the success of in-service programs. This
finding is consistent with Decenzo and Robbins (2005), who highlighted that
education is an ongoing process that must adapt to the constant changes in
educational needs and practices. Osunde and Omoruyi (2004), in their evaluation
of the National Teachers Institute’s training programs, also identified inadequate
funding as a major barrier to effective training. Ejie (2009) further emphasized
that the quality of teacher education programs in Nigeria suffers due to poor
funding, inadequate facilities, and insufficient staffing. Similarly, Mohammed
(2018) noted that in-service training for teachers faces challenges such as lack of
funding, poor infrastructure, and low teacher motivation. Despite these
challenges, teachers continue to recognize the importance of in-service training
for their professional development, underscoring the need to resolve these
barriers for more effective training outcomes.

Conclusion

The findings of this study emphasize the critical role of continuous in-service
training for UBE teachers in achieving the goals of Universal Basic Education
(UBE) program. UBE teachers cannot be effective in implementing UBE
objectives with limited knowledge and skills. It is essential to provide regular
professional development opportunities to ensure that teachers are well-equipped
to address the demands of the curriculum. Education is an ongoing process, and
as such, teachers must undergo continuous development to stay updated with new
teaching strategies and educational practices. Additionally, creating an enabling
environment that supports teachers’ growth is crucial in overcoming the
challenges faced during in-service training. By addressing the barriers such as
inadequate funding, insufficient instructional facilities, and inconsistent policies,
more effective in-service training programs can be developed. When UBE
teachers are adequately trained and equipped for their roles, they will be better
positioned to contribute meaningfully to the achievement of UBE goals.

Contribution to Knowledge

This study contributes to the understanding of the challenges and effectiveness of
in-service training for UBE teachers in Nigeria. It highlights the critical role of
continuous professional development in equipping teachers with the necessary
skills to achieve the goals of the Universal Basic Education (UBE) program. It
identifies gaps in current training practices, such as inadequate funding, lack of
instructional facilities, and the need for school-based training, offering valuable
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insights for improving teacher training programs. Furthermore, it emphasizes the
importance of creating an enabling environment for teachers, contributing to
policy discussions and the development of more effective strategies for in-service
training in the context of the UBE initiative.

Educational Implications for School Administrators

The findings of this study have significant implications for school
administrators in enhancing the effectiveness of in-service training for UBE
teachers.Administrators should prioritize continuous professional development of
teachers through the organization of regular and relevant in-service training
programs that directly align with UBE goals. School-based training programs,
tailored to address the specific challenges faced by teachers, should be
emphasized. Furthermore, administrators play a crucial role in creating an
enabling environment that fosters teacher motivation and mitigates barriers such
as inadequate resources and poor infrastructure. By addressing these challenges,
the overall quality of education can be improved, leading to the successful
implementation of UBE goals. Collaboration with educational bodies like
ENSUBEB and NERDC is also essential to ensure the regular assessment and
resolution of teachers' training needs.

Recommendations
Based on the findings of this study, the following recommendations are made to
improve the effectiveness of in-service training for UBE teachers and enhance the
achievement of UBE goals:
1. Organize school-based, context-specific in-service training programs for
teachers, aligned with the goals of the UBE program.
2. Establish continuous contact through ongoing in-service training to assess
and address teachers' needs, ensuring effective professional development.
3. Improve the quality of in-service training to increase teacher motivation
and ensure the transfer of knowledge to the classroom for the benefit of
both teachers and students.
4. Involve principals in educational planning to provide direction and ensure
that teachers are guided toward achieving educational goals.
5. Government should create an environment that minimizes challenges such
as inadequate funding and infrastructure, enabling teachers to effectively
implement UBE goals.
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